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When you ask students to assume roles in their 
group, you want them to hone a particular set of 
work-style skills. For example, to be effective in 
the Leader role, students need to tailor their style 
to that of a Driver. To be effective in the role of 
Checker, students need to apply the Analytical 
work style.

Each work style contributes in a different way to team success. Drivers help 
teams achieve their goals. Expressives motivate team members. Amiables help 
everyone get along as they work. Analyticals ensure that the team gets the job 
done correctly. Optimally, during project work, team members will perform 
under all of the work styles.

Each style can also have a negative impact on a team’s performance. Drivers may 
dictate what the team is doing. Expressives may want to continue discussions 
without making decisions. Amiables may not speak up to have their good 
opinions heard. Analyticals may get bogged down in details and miss deadlines 
and team goals.

To achieve maximum results, a team needs to have someone working from each 
style at some point during the project-building process. Many times, these roles 
can be achieved by the same person. The true importance of knowing these 
work styles is to help all team members value one another’s contributions, as 
well as help the team overcome obstacles when work styles are conflicting.

Conclusion
Collaboration enhances student learning by modeling authentic work in the 
21st century and helping students achieve the large-scale goals of a project in 
the time allotted. 
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Curriculum Connections
 A visual approach to mixed numbers

“Right now I’m using 
Pixie with a child with 
autism that I’m tutor-
ing. Understanding 
equivalent fractions 
and mixed numbers 
can be a challenge for 
“normal” students. 

Although Scott is very bright, math concepts 
often escape him. Higher-level fractions were 
“foreign” to him until I started tutoring him 
this summer. But he loves to draw and has 
discovered the Stickers in Pixie.

I set up the fraction template on Pixie to 
review fractional parts of a whole and then 
moved on to a few templates that I had 
made to introduce mixed numbers. I then 
gave Scott a mixed number and had him 
illustrate it. I was amazed at how easily he 
grasped the drawing features of the program 
and how excited and engaged he was in 
mixed numbers.

Next, I showed him a picture I had stamped 
with various animals so we could work with 
fractional parts of a whole, adding and 
subtracting fractions, writing word problems, 
and simplifying fractions. Scott was totally 
attentive, made his own picture with no 
problem, and retained more than I believe he 
would have with just paper and pencil when I 
reviewed with him at the end of the session. 

There are days I have trouble keeping Scott on 
task for our time together, but he is definitely 
engrossed in Pixie!”

Judy Berlage
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